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This study aimed at analyzing the character education practices in an elementary 
school in Badung to know how the characters were designed, implemented, and assessed 
as well as analyzing the obstacles encountered by the teachers in integrating character 
values into their lessons. The data were collected through descriptive case study method 
involving one English teacher and 38 grade five students. The data were collected through 
observations, interviews, and document analysis. The findings reveal that character values 
were not explicitly stated in most lesson plans, however, they are detectable in integration 
with the learning materials, learning strategies, and learning activities. However, the 
implementation of the character values seemed ineffective since the focus seemed to scatter 
around the level of moral action and ignored the moral knowledge and feeling. This means 
that students were mostly told about what to do with very limited reasons and consequences 
of the values. It was also found that the assessment for characters was very subjective in 
nature, since the method used was only an observation. 

Keywords: character education, Curriculum 2013, English Subject, piloted elementary 
school 
 
1. INTRODUCTION 

The idea that education should focus on developing good character as well as the 
pursuit of academic goals is not a new idea (Lickona, 2013). Character education, done 
early and well, appears to put students on a path toward successful life outcomes, and is 
therefore an approach to primary prevention is very important. A good character education 
program establishes a reinforcing system of positive influences that help youth to deal 
effectively with life and avoid becoming involved in negative behaviors. 

According to Lickona (2013), character education is very important to be taught since 
early age. He stated that character education that has absolute moral value needs to be 
taught since the early generation so they can understand about the good and correct 
behavior and attitude. 

The character education process is done in three pillars or education, namely family, 
society, and schools. Family is the first place where the children learn and observe character 
before they enter school life. Thus, parents’ role will pretty much influence the children 
character development. The way the parents educate the children is very dependent upon 
the culture where they live. Indonesian culture is well known as a well-deserved reputation 
for being warm, friendly, and genuine people. 

In the school context, an education unit must be a place for initiating, revising, 
cultivating, and perfecting the character education process. In the function, the teachers 
have important roles as facilitator, motivator, and educator for the students. In this process, 
the teachers make an integration of character education in the learning activities. Related to 
the strategic of character education, (Hidayatullah, 2010), it can be done by modeling, 
discipline teaching, accustoming, and creating conducive, integrative, situation, and the 
internalization. 

Berkowitz and Bier (2006) found that successful implementation of a character 
education program requires clear guidelines. Like in Indonesia, the government has 
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developed a new curriculum which is call Curriculum 2013 that gives a clear guideline of how 
the character values are integrated in every subject (Ministry of Education and Culture, 
2013). Curriculum 2013 aims to improve the quality of instruction in schools throughout 
Indonesia, with a specific focus on achieving an optimal balance between the development 
of cognitive skills and the development of student character. 

Elementary school has not only the role to shape students into a cognitively good 
generation, but also to form the students’ attitudes and behaviors in accordance with the 
guideline applied. 

Before conducting teaching and learning process, English teachers are required to 
design learning preparation, especially character-based instruction lesson plan. According to 
Ministry of Education and Culture (2013), lesson plan that is designed by English teachers 
have to consider students’ characteristics, encourage students’ active participation, develop 
reading and writing habit, give feedback to the students, accommodate the relevance and 
cohesiveness of basic competency, learning materials, learning activities, indicators, 
assessment, and learning resources as a unity component in learning experiences, 
accommodate integrated learning, and apply information technology and communication. 

What have been designed in the character based lesson plan will be implemented by 
the teachers in classroom learning activities. How the objectives of the lesson plan is in 
harmony with the activities designed so that at the end of the learning process, the teacher 
will conduct an assessment to know whether what have been designed and implemented by 
the teacher is successful or not; to know how fat the students understand about the concept 
of the character, how the students feel about the character value, and how the students 
behavior in the classroom which become the realization from their moral knowing and moral 
feeling. That is why, teachers role is very notable since they will determine the success of 
the implementation of character-based instruction based on the requirement of Curriculum 
2013. 

Unfortunately, the implementation of character education through this new curriculum 
still arise lots of problems from the teachers. According to Mulyaningsih (2015), the 
Elementary school teachers in Indonesia still find problems in implementing character 
education in terms of the availability of learning media, the variation of learning method, and 
the instruments to assess the students’ character. She explained that the insufficient number 
of learning media at school will not make the character education practices run smoothly 
because media can be used as a tool to develop a particular character. She found also that 
most of the teachers still do not know how to benefit the media to develop students’ 
character, as a result the teachers only rely on the textbook. She also found that the 
teachers still do not know how to apply various learning method to foster students’ character. 
In fact, the teachers still employ conventional learning method, like: questions and answer, 
lecture, discussion, and assignation. Moreover, the teachers still have problem in doing 
assessment for students’ character. 

Therefore, from the empirics, the researcher determined to do in-depth investigation 
about character education practices in terms of designing the character-based lesson plan, 
implementing character-based instruction, and assessing character-based activities. 

In the lesson plan, there are many components that need to be understood by the 
teachers, like main competency, basic competency, indicators, learning objectives, learning 
activities, learning media, learning sources, learning material, learning strategy, and 
assessment. In the implementation, the teachers need to employ three components of good 
character as proposed by Lickona, (2013), they are: moral knowing, moral feeling and moral 
action so that the teaching and learning process will be meaningful to term of assessment, 
the teachers also need to employ authentic assessment that will enable the teachers know 
exactly the students competency. Therefore, the researcher was also interested in 
investigating the programs employed by the school to support character education practices 
as required by Curriculum 2013. Besides, the researcher found it important to investigate the 
problems encountered by the public elementary school teachers during the implementation 
of character education. Thus, the researcher believed that this study was different from the 
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other studies and was very important to be conducted to reveal new findings related to 
character education practices as required by Curriculum 2013. 

 In relation to the implementation of character-based instruction as required by 
Curriculum 2013, the researcher decided to conduct the research in Badung. The 
consideration of choosing elementary schools was because the character education in 
elementary school is given a lot more portion to be concerned than in Secondary school 
(Ministry of Education and Culture, 2013). The researcher decided to conduct the research 
in fifth grade because the students in fifth grade has already been settled in the school, they 
have already been received the exposure of the implementation of the character education 
practices for four years since the Curriculum 2013 is implemented. 

 
2. RESEARCH METHOD 

This research is designed in the form of descriptive case study research which mainly 
analyzes of character education practices in public elementary school at Jembatan Budaya 
School in Badung Regency. Yin (2014) added that the goal of descriptive case study is to 
portray precisely a phenomenon where the generality of the phenomenon is the secondary 
importance. 

Therefore, descriptive case study was chosen because the researcher investigated in-
depth a particular topic that was about the character education practices in term of how the 
character values were planned in the lesson plan, how the character values were 
implemented in teaching and learning process, how the assessment of character values 
were done, and the problems encountered by the fifth grade teachers. 

There were three methods of data collection used by the researcher; they were 
document study, observation and interview. The primary instrument in this research was the 
researcher and supported by some devices to collect the data, like interview guide, and 
audio video recorder. 

After do data collection process, the data were reducing through the process of sorting 
data based on the need. At the same time, the researchers do the process of data display. In 
here, the researcher was display the finding data as the finding of the observation. The last 
step is conducted the process of conclude: drawing/verifying in which the researcher gave 
the interpretation about the obtained. 

 
3. FINDINGS AND DISCUSSION 

Based on the findings on the document study, English Teacher (ET) has designed 
lesson plans with character values. The character values were: religious, nationalism, 
independent, communicative and responsible. As Kementerian Pendidikan dan Kebudayaan 
Republik Indonesia, (2017) states that there are 5 character values that need to be 
integrated in the teaching and learning process. However, the character value of being 
accurate is not a part of the 5 character values as proposed by Kementerian Pendidikan dan 
Kebudayaan Republik Indonesia. Thus, ET integrated 4 character values out of 5 character 
values. The emerge of those character values was very depending on the learning 
materials, learning activities, and learning technique designed by the teacher during the two 
meetings. 

As states by Jensen (2001) that lesson plan is an extremely useful tool that serves as 
a combination guide, resource, and historical document reflecting the teaching philosophy, 
student population, textbooks, and most importantly, the goals for the students. Therefore, it 
is very important for English teacher (ET) to design in the lesson plans what character 
values that will be embedded to the students in the teaching and learning process because 
lesson plan will guide from the kind of values that will be integrated, how to integrate the 
values, and what materials and techniques to be used. Thus, without designing the 
character values in the lesson plans will not make the teaching and learning process 
successfully achieve the expected competencies. 

Besides discussing the character values designed in the lesson plans specifically, it is 
also essential to discuss each component in the lesson plan, like the subject identify, core 
competency, basic competency, indicators, learning materials, learning activities, learning 
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media, learning sources, and assessment as it is related one to another (Permendkbud, 
2014). 

Based on the data analysis, it was indicated that the lesson plans included such 
components, like subject identify, standard of competency, basic competency, learning 
objectives, learning method, learning activities, learning sources, learning materials, learning 
media, and assessment. Each of the components in the lesson plans will be described in 
detail as follows. 

Subject identify in both of the lesson plans were designed by ET included such 
components, like: educational unit, subject, class, semester, and time allocation. In Subject 
identify, there were not found character values.  

Standard competency is the next component in the lesson plans. There was a 
standard competency in each of LP-1 and LP-2 which was taken from the syllabus 
developed by the government (see appendix). In LP-1 there was a basic competency which 
focused on speaking skill “expressing simple instruction or information within a context”. 
There was found communicative character. While the standard competency in LP-2 focused 
on reading skill “understanding simple English writing in the school context”. There was 
found independence character 

The next component in the lesson plans was basic competency. There was one basic 
competency in LP-1 and two basic competencies in LP-2. In LP-1 the basic competency 
focused on the speaking skill “having a conservation to ask and give for help or goods 
politely”. There was found communicative character. In LP-2 the basic competency focused 
on the reading skill “reading the text loudly with correct articulation and intonation” and 
“understanding the sentences accurately”. There was found independence character. 

Like what have been found on the standard competency and basic competencies, the 
learning objectives were also taken from the same syllabus. There were three learning 
objectives in LP-1, the students were expected to be able to do conversation involving the 
expressions of asking for a help, giving a help, asking for things, and giving things. In 
learning objectives, there were found some character values, such as; responsibility, 
nationalism, and independence characters. 

Meanwhile, there were four learning objectives in LP-2, they were: the students were 
expected to be able to spell words, phrases, and sentences correctly, the students were 
expected to be able to read words, phrases, and sentences correctly, the students were 
expected to be able to identify various information in a simple English text. There were also 
some character values stated on the learning objectives, they were: religious, nationalism, 
independent, communicative and responsibility characters. Both of LP-1 and LP-2 have the 
learning objectives in terms of skills and attitude, while the learning objective in terms of 
knowledge is not stated. 

From the source of learning materials, ET also tried to design her own materials to be 
given to the students. For the first learning material that focused on speaking skill, ET took 
the materials from the English text book like the example of expressions used in asking and 
giving help, ET also designed her own material by giving additional expressions that can be 
used in asking and giving help. In learning materials, there were some character values, 
such as; communicative, independence, and responsibility characters. 

There are some important activities that. what was found on the lesson plan revealed 
that ET designed the pre-activities by doing several activities, like: praying together before 
start the learning activities, checking students’ attendance, checking students readiness 
mentally and physically, delivering the learning objectives, brainstorming about the materials 
that will be discussed, and asking the students to propose their ideas related to the topic on 
that day. ET missed one activity that was giving the students motivation in learning by telling 
the benefit of learning this particular material. ET still have problem in designing pre-
activities as required by Curriculum 2013. 

After pre-activities, it is also important to discuss about the design of the whilst-
activities that employed scientific approach. It involved five interrelated phases, namely 
observing, questioning, exploring, associating, and communicating. There were only three 
main activities in whilst-activities, namely: exploration, elaboration, and confirmation. From 
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the design of the learning activities, ET tried to employed several learning techniques, like: 
role play, group work, discussion, and individual work. 

In the lesson plans designed by ET, the researcher could not find any learning models 
as required by Curriculum 2013. It was because the learning activities in the English lesson 
plans were very simple and did not really put the students as the centered of the learning 
process. It was because at the meantime, the government still did not release a rigid format 
for designing English lesson plans based on Curriculum 2013 considering that English in 
Elementary level was still an introductory subject. 

ET designed several activities for post-activities, in LP-1, there were activities 
designed as a post-activity, namely: ET revised any mistakes done by the students in terms 
of the pronunciation while the students practice the conversation. ET asked the students to 
present the dialogue in front of the class, and ET gave verbal reinforcement, like: well done, 
very good, good job to motivate the students to be brave in presenting something later on. In 
here, ET should do a reflection part towards what have been learnt during the day and 
summarize the material on that day so that the students will end up with a very clear 
concept. ET must also give an enrichment exercises to the students to be done at home as 
required by Curriculum 2013. While in LP-2, ET only designed an activity that was by asking 
the students to relate what have been learnt with the real life situation. As the text that they 
learnt was related to Present Continuous tense, so the students were asked to make a 
simple sentence about any activities happening in the classroom. 

The lesson plans that have been designed by the Grade 5 teachers were used as a 
basis in implementing the teaching and learning process in the classroom. The activities 
included pre-activities, whilst-activities, and post-activities. English Teacher (ET) conducted 
pre-activities, whilst-activities, and post-activities in the teaching and learning process. 

ET did pre-activities by praying together, checking students’ attendance, checking 
students’ readiness in learning, delivering the learning objectives, doing a little bit of 
brainstorming by asking the students related to the topic that are going to be discussed. 
Thus it indicated that ET did not conduct any activities to motivate the students to learn 
about today’s topic or in other words they did not tell the benefit of learning the materials. It 
can be concluded that ET still have problems in conducting pre-activities based on the 
requirement of Curriculum 2013. 

Besides the relevancy of the steps in doing pre-activities with Curriculum 2013, it is 
also important to discuss the character values integrated during pre-activities, it was found 
that ET tried to integrate some character values through pre-activities, namely: religious, 
Nationalism, Independent, Communicative, and Responsible. 

Whilst- activities were divided into five phases, such as observing, questioning, 
exploring, associating, and communicating. Basically, ET conducted a simpler steps in 
teaching and learning process that consist of exploration, elaboration, and confirmation that 
belongs to the previous Curriculum School Based Curriculum. 

Post-activities are done before closing the lesson. In post-activities of the first 
implementation, ET did a post activities by giving feedback towards students’ performances 
then ET together with the students summarize the lesson, and saying good bye. In the 
second observation ET did post activity by relating have been learnt with the daily life 
situation, like: ET asked the students to make a simple sentence about the activity in the 
classroom. 

The Assessment is the last part in the lesson plan. Based on the document analysis, 
English Teacher (ET) has designed the assessment for character values, ET used scoring 
rubric to assess the students’ attitude by using Likert Scale and teacher’s note. From the 
result of the observation in the classroom learning activities, ET conducted any assessment 
for the students’ behavior by writing any evidence on the teacher’s note. 

Based on the result of the document study, it was found that the teacher had problem 
in designing character values in the lesson plan. She did not state any character values in 
basic competency and indicators. 

Based on the result of the interview, ET admitted that she found any difficulties in 
inserting character values in the teaching and learning process as English is only given a 
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small portion of time allotment. So, it is quite difficult to teach the material and at the same 
time integrate some character values. This lack of organization from the teacher will cause 
the ineffectiveness of the character values insertion in the teaching and learning. This type of 
character education is expected to be able to build a strong character education at school. 

 
4. CONCLUSION AND SUGGESTIONS 

Based on the findings and discussions, the researcher concluded some points related 
to the character education practices at piloting elementary school in Badung Regency as 
required by Curriculum 2013. 
1. The English lesson plans of Curriculum 2013 consisted of subject identify, core 

competency, basic competency, indicators, learning objectives, learning materials, 
learning method, learning activities, learning media, learning sources, and assessment. 
However, the formulation of subject identify was not involving the character aspect. The 
learning materials designed have loaded with character values. The learning activities 
and learning strategies in the lesson plans have also designed to help the students show 
their positive behavior. However, some of the learning materials were not relevant with 
the activities; for example, in the questioning activities the learning material required the 
students to answer questions instead of letting the students to formulate questions to 
arise their critical thinking. 

2. The implementation of the character-based instruction was done by considering the 
program of Friendly Child based School where the teachers should model positive 
behavior to the students which was a good program in building the students’ character. 
The teacher also kept reminding the students to show positive behavior stated on the 
teacher-students agreement. However, the teacher admitted that they were lack of 
competence and experience in employing the learning materials, learning activities, and 
learning strategies optimally to teach characters. The teacher was likely to jump directly 
to moral action without stating explicitly what characters are expected from the students. 
The teacher did not fill in the cognitive of the students by telling the meaning of the 
characters expected. The teacher did not also touch the students’ feeling by reading 
literatures, stories, or autobiography. Therefore, the character education seemed not 
implemented really well because moral knowing and moral feeling steps seemed to be 
skipped. It is likely that the teacher instructed the students to do something without 
informing the expected characters from the students. 

3. The teacher assessed the students’ character through observation and journal. However, 
the teacher needs to elaborate more methods, like: self-assessment and peer-
assessment to get a more authentic data regarding the students’ behavior. 

4. There were several problems faced by the teacher in the implementation of Curriculum 
2013. The problems found were in terms of designing character values in the lesson 
plan, implementing character values through learning strategies, learning media, and 
learning activities, and assessing character values authentically. It was due to lack of 
understanding and clear guidelines regarding character education practices. 

The school needs to provide models of character education practices since there are 
still problems in designing lesson plan, its implementation, and the assessment. The school 
needs to give a clearer concept on how to design a character-based lesson plan, how to 
implement a character-based lesson, and how to conduct a character-based assessment. 

The teachers need to adopt character values through some components in the lesson 
plan, elaborate various strategies to boost the students’ character and know exactly how to 
cultivate the students’ positive behavior through moral knowing, moral feeling, and moral 
action. The teachers also need to learn how to make the students become more active in the 
classroom as one of the characteristics of the current curriculum that emphasized on the 
paradigm of student-centered learning. At last, the teachers need to employ different 
methods to assess the students’ character authentically. 

The other researchers need to conduct a more holistic research on character 
education practices that involves the activities outside the classroom, such as: parent 
involvement, community involvement, and extracurricular to support the character education 



JPBII, Vol. 6 No. 1 (2018) 
ISSN: 2541-7207    

 

Jurnal Pendidikan Bahasa Inggris Indonesia | 7 

practices inside the classroom. So that, more facts or information can be explored and 
gathered. 
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