
JPBII, Vol. 6 No. 2 (2018) 
ISSN: 2541-7207    

 

Jurnal Pendidikan Bahasa Inggris Indonesia | 1 

DISCREPANCY ANALYSIS OF AUTHENTIC ASSESSMENT 
IMPLEMENTATION BASED ON THE CURRICULUM 2013  

IN EFL CLASSROOM AT SMA NEGERI 1 KUTA UTARA, BADUNG 
 

N. L. P. Suastini1, A. A. I. N. Marhaeni1, L. P. Artini2 

123English Language Education, Post Graduate Program, Universitas Pendidikan Ganesha, Singaraja 

e-mail: putu.suastini@pasca.undiksha.ac.id, marhaeni@pasca.undiksha.ac.id, 

artini@pasca.undiksha.ac.id 

 
This study aimed at analyzing the discrepancy between the ideal authentic assessment 

implementation and the real implementation in a Senior High School EFL class at senior, and 
describing the teachers’ belief on authentic assessment. The study was conducted in SMAN 1 
Kuta Utara, Badung. There are two research questions which become guidelines of this study:  
a) the extent of the discrepancy of authentic assessment implementation in EFL classroom of 
SMAN 1 Kuta Utara based on Curriculum2013; b) the EFL teachers’ belief on the authentic 
assessment based on Curriculum 2013. The research employed Discrepancy Evaluation 
Model by Provus modified by Marhaeni (2012). The data were collected through observation 
sheet, questionnaire and interview. The obtained data were analyzed using descriptive 
statistics of Ideal Theoretical Reference. The research found that in self-assessment, the 
discrepancy was big (77,22%); in performance assessment, the discrepancy was kecil 
(10.04%);in project assessment, the discrepancy was very big  (5.5%), and in portfolio 
assessment, the discrepancy was big (66.26%). In general it can be concluded that the 
discrepancy in authentic assessment implementation in EFL classroom at SMAN 1 Kuta Utara 
was categorized as moderate (46.19%).  In contrast with the finding of discrepancy of authentic 
assessment, the finding in teachers’ belief is positive (65.56%). These findings indicate that 
teachers’ belief are positive toward authentic assessment but they did not optimally implement 
authentic assessment. 
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1. INTRODUCTION 

The development of science and technology brings big changes in all aspects of life. The 
changes can be seen in the way how people run their lives. Everything becomes fast and 
simple. However, the development forces people to compete more tightly to be able to survive 
in life. People have to be able to struggle in their lives. The ability of struggling should be 
prepared since their early education. Therefore, education becomes the starting point in order 
to be able to face the world.  

Indonesia has done many effort to develop curriculum which is aimed at answering the 
world need, that is, to prepare the young generation with some competencies as what are 
implied at the four pillars of learning. Those are (1) competence in collecting, selecting, 
processing and managing information, (2) competence in mastering instruments of knowing 
and understanding, (3) competence in effectively communicating with others, (4) competence 
in adapting oneself to changes in life, (5) competence in cooperatively working in team, and 
(6) competence in resolving conflict through peaceful dialogue and negotiation. Curriculum’s 
objectives incorporate the principle of learning throughout life. Subject matter content is no 
longer organized on basis of individual discipline but more in an interdisciplinary or integrated 
approach. Learning outcomes are not expressed merely in test score but in terms of 
knowledge, skills, values, or competencies as embedded in the pillars of learning. 

Considering those explanations, the learning outcomes can be seen from skills, values 
or competencies which are hard to use test- traditional test, as the instrument to measure 
learner competencies. Authentic assessment is the most suggested assessment used to 
measure learner outcome. Curriculum 2013 as the newest curriculum applies authentic 
assessment as the way to assess learning outcome. The purpose of Curriculum 2013 is to 
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prepare Indonesian people who are creative, innovative, and productive with good characters, 
to be able to contribute in social life well (Permendikbud No. 70/2013). The authentic 
assessment is an assessment requiring students to use the same competencies or 
combination of knowledge, skill, and attitudes that they need to apply in the criterion situation 
in professional life (Lombardi, in Retnawati, 2016).  

In implementing a new curriculum, there are several challenges that the government 
might encounter. Eraslan (2013) examined the reflection of Turkish Mathematics teachers on 
the implementation of the new curriculum for grade 6-8 in a pilot school. From the interviews 
and observations, he found that teachers were in favor of the new Mathematics curriculum; 
however, they mention a lack of initial training and asked for an ongoing in-service training at 
the school level. They need training, supervision and supports to enhance the quality of 
teaching and learning(Sofyan, 2013; Farida, 2013; Makeleny & Sethusa, 2014).  

There are four types of authentic assessment according to Permendikbud no 53 year 
2015. They are (1) Self-assessment, (2) Project assessment, (3) Performance assessment, 
and (4) Portfolio assessment. Among those four assessments, performance assessment is the 
most used, especially in EFL School. The phenomena can be seen in the researcher school. 
The school applied Curriculum 2013 for one semester. The teachers (EFL teachers) applied 
performance assessment mostly. The way how they planned, executed, analyzed and reported 
the assessment was not as what was implied in the curriculum. 

By knowing the fact of the implementation of authentic assessment, the researcher tried 
to figure out the discrepancy of Curriculum 2013, as the standard, and the implementation, as 
the observed. Here also, the researcher tried to observed the teachers’ belief whether it affects 
the discrepancy or not. Therefore, to make the study reaches the goals, the researcher 
conducted this research in Kuta Utara District, particularly at SMA Negeri 1 Kuta Utara as the 
piloting school in applying Curriculum 2013. 
 
Statement of the Problem 

Based on the real situation happened and what the government expected, in this study 
the researcher states the research questions as follow: 
1. To what extent is the discrepancy between the established standard of authentic 

assessment implementation required by Curriculum 2013 and the practice in EFL classroom 
of SMAN 1 Kuta Utara? 

2. What is the teacher’s beliefs of the authentic assessment based on Curriculum 2013 in 
SMAN 1 Kuta Utara? 

 
Purpose of the Study 

To find out to what extent the discrepancy between the implementation of the authentic 
assessment and the standard based on Curriculum in EFL classroom in SMAN 1 Kuta Utara 
is and the teacher’s beliefs on the authentic assessment in SMAN 1 Kuta Utara based on 
Curriculum 2013. 
 
Scope of the Study 

Based on the background of the study, the scopes of the study are as follows: 
1. The present study is concerned with the discrepancy between the established standard of 

authentic assessment implementation required by Curriculum 2013 and the practice in EFL 
classroom of SMAN 1 Kuta Utara and the teacher’s beliefs of the authentic assessment 
based on Curriculum 2013 in SMAN 1 Kuta Utara 

2. The Subject of the study are the the English teachers at SMAN 1 Kuta Utara 
 
 
2. RESEARCH METHOD  

The study was descriptive qualitative The purpose of the study was to find out to what 
extent the discrepancy between the implementation of the authentic assessment and the 
standard based on Curriculum in EFL classroom in SMAN 1 Kuta Utara is and the teacher’s 
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beliefs on the authentic assessment in SMAN 1 Kuta Utara based on Curriculum 2013 by using 
Ideal Theoretic Reference Criteria 
 
Research Subject 

The subjects of this study were the English teachers at SMAN 1 Kuta Utara, Badung. 
The object of the study here was the way how the teachers implemented the authentic 
assessment which covers planning, executing and analyzing and reporting. It also investigated 
the teacher’s beliefs toward the authentic assessment which could affect the way how the 
teacher implements the authentic assessment in classroom. 
 
Research Instruments 

In completing the data, the researcher used qualitative data consists of observation 
sheets, questionnaire and interview 

a. Observation sheets 
In this study, a non-participant observation technique was implemented. Here, the 
data were recorded in the research localities using observation sheets which 
constituted a scientific record. 

b. Questionnaire 
The questionnaire that was utilized to collect data on teacher’s beliefs was originally 
developed  by Marhaeni (2013). This questionnaire was intended to gather 
information how teacher emotionally respond to the implementation of the authentic 
assessment. 

c. Interview guide 
This instrument was to ensure that the researcher did not miss the important issues. 
The format of this instrument was semi-structured interview. The questions were 
formulated by the researcher in the interview setting. 

 
Research Design 

This study implemented Provus’ discrepancy model which had been simplified by 
Marhaeni (2012). There are five stages that were recommended as the result of the 
simplification. Those are:  (1) Design development. In this stage, the researcher prepared the 
equipment needed in the evaluation process and also formulating the measurable standards 
in planning, executing, analyzing and reporting. The instruments of the evaluation are also 
prepared by the researcher. The instruments used are validated by three judges. The 
researcher plans how the data are gathered. (2) Installation evaluation, this stage is the stage 
of designing the standard program that is compared to the beginning program. This stage is to 
find out whether the program had already implemented or not. In this stage, the researcher 
does the observation by him or herself.  (3) Process evaluation. It is the process of collecting 
data to find out that the program run well. Then, find out the impact or the effect of the program. 
(4) Objective evaluation stage. Collecting data and analyzing the data is used to find out the 
achievement degree, and (5) Comparison stage. Here, the researcher compared the real 
situation of the EFL teachers in implementing the authentic assessment to the standard based 
on Curriculum 2013. Therefore, the discrepancy was found. 

 
Procedure of Data Collection 

The methods of data collection were; document study, observation, and interview (table/ 
matric). The data were collected from the planning, executing, analyzing and reporting stages. 
The procedures of the study was divided into three steps; 1) Planning; prepared the blue print 
of the three steps of authentic assessment implementations then, made the instruments, then 
validating process,  2) Data Collection; did classroom observation, interview for the missing 
data and giving questionnaire to know the teacher’s beliefs, and 3) Reporting; The data got 
from the observation sheets and the questionnaire was recapitulated by using Ideal Theoretic 
Reference Criteria. The results were presented in the form of tables and histograms. 
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Data Analysis 
In this study, the data were analyzed by descriptive qualitative method. To describe the 

extent of discrepancy between standard and observed, the data were analyzed using Ideal 
Theoretic Reference Criteria with five scales. . More specifically, the technique used was Ideal 
Theoretical Reference with five scales to analyze the data gained from the observation sheet 
and the data from the questionnaire distribution to determine the category of teacher’s beliefs 
towards authentic assessment implementation. In more details, the stages of data analysis in 
this study were presented as follows: First, determining the Ideal Theoretical Reference. 
Therefore, two stages were conducted: (1). calculating the value of Mi and SDi; (2) constructing 
the Ideal Theoretical Reference by referring to the value of Mi and Sdi. (3) calculating the 
obtained score of Authentic assessment implementation/ stages of implementation; (4) 
determining the discrepancy occurred by referring to the Ideal Theoretical Reference of each 
authentic assessment; (5) calculating the percentile of the discrepancy; (6) calculating the 
discrepancy by calculating the subtraction of the standard (in this study is presented by 100%) 
with the observed percentile. 

In conclusion, the data gathered from the document study and observation which 
involved planning, executing, and analyzing and reporting stage was analyzed by using Ideal 
Theoretical Reference Criteria. Moreover, all the data gathered was used to figure out the 
discrepancy of authentic assessment implementation that had been conducted by the EFL 
teachers in SMAN 1 Kuta Utara. 

  
 
3. FINDING AND DISCUSSION 
Findings on the discrepancy   

The study found that, the discrepancy on authentic assessment implementation in EFL 
class at school observed was very big. The overall result of the discrepancy rate was 75.39 % 
(big) with 80.00% (very big) occurred at the planning stage, 66.16% ( big) at execution stage, 
80.00% ( very big) at analysis and reporting stage. This finding indicated that there was a 
discrepancy between the standard of authentic assessment in Curriculum 2013 and the real 
implementation.  
 
Findings on the teacher’s beliefs 

From the nine items responded by the teachers, it was found that the teachers’ belief on 
authentic assessment was categorized as moderate. The overall result of was found positive 
(157.33 or 65.56%). They did not implement all of the authentic assessment as what were 
stated on the curriculum it was due to have lack of knowledge how to implement them, 
especially self-assessment well. They also said that they did not belief in the students 
responds. However, they had a good curiosity to learn about the authentic assessment further.  
Discussions 

The discussion is divided into two topic of discussion which stated in the research 
questions of this study. First, it is about the discrepancy occurred between the implementation 
of the authentic assessment in EFL classroom in SMAN 1 Kuta Utara and the standard stated 
in Curriculum 2013. Second, it is the teacher’s beliefs toward the authentic assessment based 
on the Curriculum 2013. 

At SMAN 1 Kuta Utara, there are two of four of the authentic assessment implemented 
quite well. They are performance assessment and project assessment as the most preferable 
assessments. The discrepancy occurred in performance assessment is 10.04% (small) and 
5.5% (very small) for project assessment. The information got from the interview showed that 
the teacher found that they could assess the students easily by using those assessments. 
They did not need much time and energy to do it. In using the rubric of assessment, they also 
found not too challenging. They know what to assess and how to give the students score.  The 
activities done by the teachers had fulfilled the criteria mentioned by Herrington & Herrinton in 
Retnawati, (2016). They said that there are four criteria that will be used in the authentic 
assessment; (1) context, (2) problem-solving skills, higher order thinking and production of 
knowledge, (3) task factor which stimulates a wide range of active responses, and (4) 
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indicators which provide multiple indicators of learning, achieves validity and reliability. These 
criteria were added by Darling-Hemond (2013) with the fifth criterion was the use of valid, 
reliable, and fair assessment. 

The widest discrepancy happened at SMAN 1 Kuta Utara was in self-assessment 
implementation. The discrepancy was 77.22% (big). From the document, the data found that 
the teacher did not plan the assessment as they did not have a form model of self-assessment 
which led them to make the instrument well. The lack of knowledge made them reluctant to do 
the assessment. Other factor which influenced the discrepancy is the teacher did not belief in 
the student ability to do self-assessment. They thought that it was enough to learn about the 
student by observation. This idea was on the contrast with Coleman et al (2011). Coleman et 
al said authentic assessment “needs to support learning in general and be driven by the 
learner, to foster the attributes we expect of graduates and help learners prepare for a lifetime 
of learning”. It was also not in a line with Curriculum 2013 which stated Learner’s   self-
assessment offers opportunities for the students to have self-regulate learning, and the 
responsibility in appraising his or her own progress. An important aspect of providing students 
with authentic context where learning can take place is to intrinsically link the content to be 
learnt with the assessment in a meaningful way. Self-assessment will focus student attention 
on the objectives of learning and provides teachers with information they would otherwise lack 
(Marhaeni, 2012). 

Portfolio assessment implementation as the second biggest discrepancy occurred at 
SMAN 1 Kuta Utara almost had the same case with self-assessment implementation. The 
teachers did not plan the assessment well. They collected the students works without any 
folders and the works did not show the ‘history’ of the students’ development. The teachers 
only took their first works then corrected the works without asking them to submit the correct 
ones. The discrepancy was 66.26% (big). From the three teachers only one of them collected 
the students’ works. She collected them and gave feedback on them but the collection was not 
in a folder. The works were also not so complete, only some of them were kept as the teacher 
thought they were necessary. When the researcher asked whether she discussed it with the 
owner, she said, ‘yes, sometimes’. Other teachers said that they never collect students’ works. 
After they give mark to the works, they would return them to the students. It was on the contrary 
with Popham (1995) who said that portfolio assessment is as an assessment approach 
centered on the systematic appraisal of a student's collected work samples. This means that 
the teacher systematically collects pieces of each student's work including rough drafts and 
final drafts. This allows teachers to assess the student's progress from the place they were at 
in the beginning of the lesson and where they fall after the lesson is completed. 

From the explanation above, it can be seen that there are many factors influence the 
implementation of authentic assessment like the basic training teachers received, lack of 
curriculum interpretation, inadequate resources, poor infrastructure, and overcrowding 
(Makeleny et al., 2014). They found that the basic training affected teachers’ knowledge and 
understanding of curriculum principles, instructional planning, teaching and learning, and 
assessment practices in that some teachers were unable to meet the requirements of 
curriculum implementation. 

The teacher as the transmitter of knowledge will bring ‘something’ while he or she is 
doing his or her job. Those can be experiences, and background knowledge. These factors 
will form a belief. Generally, beliefs are formed through personal experiences and interactions 
in daily life and interpretations of events individuals have engaged in (Al-Sharafi, 1998; see 
Hsieh, 2002). In educational contexts, this concept of belief system governs teaching 
behaviors, with individual pedagogies reflecting a teacher’s beliefs about language teaching 
(Bauch, 1984). Teachers’ thought processes and instructional decisions are influenced by their 
beliefs (Borg, 1999). These beliefs largely direct teachers’ choices and practices, such as 
addressing teaching objectives, designing lessons, selecting tasks and activities, and 
assessing student performances (Brown, 2003). 

The teacher’s beliefs about authentic assessment in SMAN 1 Kuta Utara was 
categorizes positive. There were nine items being questioned to the teachers; mastery 
learning, assessment authenticity, teacher’s understanding toward authentic assessment, 
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assessment continuity, curriculum expectation, society expectation towards English mastery 
for senior high school level, school’s vision and mission, student’s participation in assessment 
and teacher’s expectation toward authentic assessment. In mastery learning, the teachers had 
a very positive beliefs. They understood and agreed that the implementation of authentic 
assessment must be based on Curriculum 2013. Assessment authenticity effected students’ 
ability, especially in writing (Sudira, 2010). 

 
4. CONCLUSION AND SUGGESTIONS 

Authentic assessment as the trending topic in the implementation of Curriculum 2013 
makes the teachers got frustrated in the real implementation. There were some reasons stated 
by the teacher but the most crucial one is they have lack of knowledge and ‘picture’ about the 
assessment. As what was happened in SMAN 1 Kuta Utara, the teachers did not implement 
all type of the authentic assessments as what Curriculum 2013 expected. When they did the 
assessment, they sometimes did it as their ways, therefore, there are some discrepancies 
found in their practices.  

The discrepancy found in every type of assessment and in every grade. In Self-
assessment the discrepancy found was very wide in all grades as the teachers did not 
implement it. They thought that this kind of assessment was less reliable. The same thing 
happened to Portfolio assessment. The teacher did not carry out this assessment, they felt that 
this assessment was too tiring, and they did not plan it, too. 

Teacher’s perception or teacher’s beliefs on authentic assessment is one of the factors 
which influence the implementation of the authentic assessment. There is a tight correlation 
among experiences, attitudes, intentions, and action which form a belief. Generally, beliefs are 
formed through personal experiences and interactions in daily life and interpretations of events 
individuals have engaged in (Al-Sharafi, 1998; see Hsieh, 2002). 
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