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This study aimed at: a) describing teachers' perceptions on the concept,
implementation, and impact of constructivism values in public primary schools in Badung
Regency; b) describing how the teachers practice and implement constructivism values in
the classroom; and c) finding out the relation of teachers' perceptions about constructivism
values and its practices in the classroom. This study was designed in the form of a mixed
methods with the embedded design in which the quantitative data were more dominant than
the qualitative data so that the data were described descriptively and quantitatively. The
subjects of this study were three English teachers with the same qualifications of educational
background (English Education) from three different public primary schools in Badung
Regency. The data related to teachers’ perceptions were collected through questionnaire
administration, the classroom practices and implementation were collected through
classroom observations, and supported with interviews. After the data were collected, the
data were analyzed quantitatively to analyze the results of the questionnaire, and
qualitatively by using interactive analysis model to analyze the results of classroom
observations and interviews. The results of the study indicated that: first, the teachers had
strong perceptions on the concept, implementation, and impact of constructivism values;
second, the frequency of occurrences on the practices of constructivism values in the
classroom was categorized as low frequency which indicated that the teachers rarely
practiced constructivism values in the classroom; third, since the teachers had strong
perceptions on constructivism values but the frequency of the practices was categorized as
low frequency. It could be concluded that the teachers tend to be inconsistent between their
perceptions on constructivism values with its practices in the classroom.
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1. INTRODUCTION

Learning a foreign language has been regarded as an important skill for many people
since in International level, English is used for communicating, exchanging ideas and
concepts. English is considered as a language of opportunity which provides access to
knowledge, power and material possessions (Sharma & Poonam, 2016). Thus, in this
globalization era, it is important to introduce English to the learners in early stages of their
lives. Zein (2015) states that the failure of the teaching of English in secondary schools is the
main reason for pushing early English instruction. Therefore, teaching English in early age is
necessary in order to prepare them to compete on the next level of their life and education. It
is expected that English instruction at elementary level contributes to the development of
students’ overall language competence (Sadtono in Zein, 2015).

Many countries around the world have government policy to introduce English in primary
schools at an earlier age with significant effects on English language learning and teaching
practices (Copland, et al., 2014). The presence of English in primary schools is a must in
order to prepare the learners for the future competitions (Putra, 2012). Chaves (in Sarem &
Hamidi, 2012) states that when individuals learn a second or foreign language when they are
young, and they learn it from the native speakers, they will be able to speak it naturally, with
their own accent. It is also believed that learning English in early stages gives advantages
since children are able to learn faster and understand things easier than adults (Putra, 2012).
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According to Long; Ara; Damar in Artini (2017), there are two main reasons of the
importance to start introducing English as a foreign language in primary schools. First, the
young learners are considered more flexible in learning a language (Long; Ara; Damar in
Artini, 2017). Young learners are considered to be easier to learn the language since they
are more enthusiastic in learning a language (Cameron, 2001). Second, the need of English
in society enables the learners to have positive attitudes towards learning the foreign
language (Lamb & Artini in Artini, 2017). Johnstone (in Copland, et al., 2014) also argues
that there are three reasons of English being the most commonly introduced in primary
school. First, it is assumed that it is better to begin learning languages early. Second,
economic globalization has resulted in the widespread use of English and many
governments believe it is essential to have English speaking workforce in order to compete.
Third, parents want their children to develop English skills to benefit from new world orders
and put pressure on governments to introduce English to younger children. Indonesia is the
second country after China in terms of the number of children learning English as a foreign
language in elementary schools (Zein, 2017). In July 2015, Minister of Ministry of Education
and Culture instructed schools to teach three languages, including Indonesian as the national
language, a local language of the school's choice, and English as a foreign language (Zein,
2017). Furthermore, Sikki, et al. (2013) argue that as a result of decentralization policy in
Indonesia, many districts and city governments are interested in teaching English as a
foreign language to young learners. This is evidenced by the increasing number of
elementary schools which offer English classes at the elementary schools level. Currently,
many elementary schools in Indonesia offer English subject starting at the fourth grade (aged
nine to ten), while many other elementary schools even teach English at earlier grades
(earlier age). Thus, teaching English before grade four becomes a new trend in Indonesia.

Badung Regency is one of the regencies in Bali Province which offer English as a foreign
language in primary schools. According to the Regulation of Badung Regent no. 43 Year
2016, English must be learnt as a foreign language in primary schools in Badung Regency
for students from the first until the sixth grade. Furthermore, according to the regulation, the
purposes of teaching English as a foreign language in primary schools are: 1) to enable
students to communicate effectively with the proper ethics and grammar; 2) to appreciate
and use English as a means of communication; 3) to use English to improve students'
intellectual, emotional, and social ability; and 4) to use English in International relation and
context. In order to reach these goals, several things need to be considered, such as
teachers, students, learning materials, and settings or learning environments (Noni, 2016).
Qualified and competent teachers, appropriate learning materials, interesting teaching and
learning process, and enjoyable learning environment are necessary in order to reach these
goals.

In order to teach English as a foreign language in primary schools successfully, qualified
and competent teachers are needed. Sikki, et al. (2013) believe that all teachers who teach
English to young learners should understand the theories of language acquisition in general
and the child second language acquisition in particular, bilingualism and the literacy skills in
the early years. They also should know theories of multiple intelligence, total physical
response, left and right brain learning, formulaic language and work with songs and how to
exploit and use of learning structures, vocabulary and facilitate pronunciation. In addition,
Musthafa (in Noni, 2016) elaborates five pillars that English teachers should know, including
1) the children they teach, 2) how children learn, 3) how children learn language, 4) how
Indonesian children learn English as a foreign language, and 5) how to facilitate children to
learn English as a foreign language in Indonesia.

There are two kinds of elementary English teachers in Indonesia, namely generalist and
specialist teachers (Zein, 2017). Generalist teachers are the teachers who graduated from
Primary School Teacher Education in which they have acquired knowledge and skills related
to teach young learners, approaches and methods of teaching, educational philosophies,
teaching practicum, testing and assessment, but their exposure to English is limited since
they are only provided with basic English proficiency (Suyanto in Zein, 2015). On the other
hand, specialist teachers are the teachers who graduated from English Language Education
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in which they have acquired strong English language proficiency, and knowledge and skills
related to curriculum, syllabus, language testing and assessment, teaching methodologies,
teaching skills, and material development (Zein, 2015). Zein (2017) also argues that the
generalist teachers teach English to children in their own classroom and generally they have
low English proficiency, while specialist teachers teach English to children across grade,
from the first until the sixth grade, and generally they have low to high English proficiency.

Sikki, et al. (2013) argue that English teachers' competencies in primary school need to
be improved. In their research, they found that more than 50% teachers have poor and fair
professional competency, and 90.5% teachers have poor and fair pedagogic competence.
Sukamerta (in Noni, 2016) states that most of the teachers who taught English at primary
school did not have adequate English language competence and skills in order to be
teachers of English as a foreign language at primary school, since some of them did not
have English education background. Zein (2017) also states that generalist teachers
implement traditional approaches in which they read aloud or dictate the content of a book
and ask the children to repeat, then they write on the board and ask the students to copy.
This approach is inappropriate with young learners' characteristics since it does not involve
students' instinct for playing and having fun and it does not enable students to have lively
imagination. In addition, Copland, et al. (2014) report that teachers are challenged partly by
lack of training, lack of knowledge, and lack of resources. Other challenges are including
class size, teachers' own skills and confidence in English, and time pressures.
Kumaravadivelu (in Copland, et al., 2014) argues that teachers should be helped to develop
the knowledge and skill, attitude, and autonomy necessary to construct their own pedagogic
knowledge. Thus, teachers need to improve their competencies and implement appropriate
approach and strategy that suit students' characteristics as young learners.

The current curriculum implemented in schools in Indonesia is curriculum 2013. In
curriculum 2013, the teaching and learning process at classroom should be interactive,
inspirative, enjoyable, challenging, and be able to motivate the learners to be active
participants, and give them opportunity to develop their initiative, creativity, and
independence based on their interest and talent (Suharyadi, 2013). In other words,
curriculum 2013 emphasizes on students centered. Students are expected to actively learn
by doing and construct knowledge by themselves rather than they are given material by the
teacher. Teaching students with the notion of critical thinking and problem solving skills is
one of the main principles of curriculum 2013. Moreover, the teaching activity should be
developed to educate students to be able to inquire and solve problems that they face. Thus,
teachers should be able to choose the appropriate approach and strategies in order to reach
the goals of the teaching and learning process in the classroom.

Many countries emphasize on the trend of moving away from a knowledge-based,
examination-driven system to a students-centred, performance-driven system (Li, 2012). The
problem lies in the learning environment in a conventional classrooms is the classroom
environment is teacher centered which makes learning process boring for less competent
students. Students lost their focus and attention frequently and they are not able to receive
the information for long time period and are often caught daydreaming, talking and disturbing
other students (Dagar & Yadav, 2016). A system where learners receive all information as
ready from the teacher is considered inadequate, but instead, it is necessary to pass a
system where the learners are active in their educational environment, configurate the old
information in mind with new information, and use this information in order to produce new
information. The individual differences existing between learners, their background
knowledge and learning styles are also often ignored in the conventional classrooms (Dagar
& Yadav, 2016). Because of this necessity, many countries change their traditional education
system and adopt the constructivism learning (Ayaz & Sekerci, 2015).

Currently, constructivism is the most supported learning theory to language learning and
its main contribution to educational psychology is the learner-centred approach, which
emphasizes the autonomy of learners in the process of their education (Aljohani, 2017).
Constructivism is a theory about teaching and learning which involves essential aspects such
as culture, context, literacy, language, learners’ interests and needs, personal experiences,
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interpretation of reality, as well as application of knowledge (Mogashoa, 2014).
Constructivism shares a focus on the learners-centred approach and the value of providing
the learners with opportunities to make meaning and be real dynamic contributors in the
learning-teaching experience. Furthermore, constructivism believes that knowledge is
constructed, involving social processes, interaction with the environment and self-reflection,
required a great resource frame work, in that they encourage learner centered experiences,
provide opportunities for learners to work together, encourages individuals to make sense of
information for themselves, focuses on the role of social interaction (Bhutto & Chhapra,
2013). Constructivism is more focused on innovative activities and knowledge acquisition
and therefore, the academic results of the students of constructivism classrooms are better
than traditional classrooms (Dagar & Yadav, 2016). Teachers need to reflect on their practice
in order to apply these ideas to their work and that constructivism teachers encourage
students to constantly assess how the activity is helping them gain understanding (Bada,
2015).

Constructivism is a theory of learning that human learning is constructed, that learners
build new knowledge upon the foundation of the previous learning (Bada, 2015).
Constructivism learning theory root the constructivistic pedagogical approach and then it
details into constructivism values to make it applicable in the learning process in the
classroom in which the main values of constructivism are knowledge is constructed from
learners' experiences and the learner is an active creator (Amarin & Ghishan, 2013; Sharma
& Poonam, 2016; Aljohani, 2017). Thus, in this study, constructivism value is the
components of constructivism that transferable and observable in the process of teaching
and learning process in the classroom. Constructivism comprises several values including
language teaching is action orientedness (Aljohani, 2017), enable students to construct
knowledge (Amarin & Ghishan, 2013; Bada, 2015), teachers are facilitators (Weegar &
Pacis, 2012), students are active and autonomous learners (Aljohani, 2017), use various
learning sources and learning media (Bada, 2015; Bhattacharjee, 2015; Dagar and Yadav,
2016), involve students’ higher order thinking and problem solving skills (Giridharan, 2012),
use contextual learning (Sharma & Poonam, 2016; Dagar and Yadav, 2016), dominated by
collaborative learning style (Dagar and Yadav, 2016), give students ownership of what they
learn (Bada, 2015) and promote social and communication skills by creating a classroom
environment that emphasizes collaboration (Bada, 2015).

There are numerous studies that investigate the effectiveness of constructivism values in
the classroom. However, there has been a lack of study on describing teachers' perceptions
and classroom practices of constructivism values in teaching English as a foreign language
in public primary schools in Badung Regency. In addition, the relation of teachers'
perceptions about constructivism values and its classroom practices in teaching English as a
foreign language in the classroom is also rarely found in the researches. Therefore, this
study is conducted in order to describe teachers' perceptions and classroom practices on
constructivism values in teaching English as a foreign language in public primary schools in
Badung Regency. This study also aimed at finding out the relation of teachers' perceptions
about constructivism values and its practices in teaching English as a foreign language in the
classroom

2. RESEARCH METHOD

This study was designed in the form of a mixed methods design with the embedded
design in which the quantitative data were more dominant than the qualitative data.
According to Creswell (2012), a mixed method research design was a procedure used for
collecting, analyzing, and mixing both qualitative and quantitative methods in a single study
or a series of studies to understand a research problem. The embedded design is a mixed
methods design in which one data set provided a supportive, secondary role in a study
based primarily on the other data type (Creswell & Plano, 2011). The subjects of this study
were three English teachers with the same qualifications of educational background (English
Education) from three different primary schools in Badung Regency. The data related to
teachers’ perceptions were collected through questionnaire administration, the classroom
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practices and implementation were collected through classroom observations, and supported
with interviews. The instruments used in this study were questionnaire, observation sheet,
and interview guide. Furthermore, after the data were collected, the data were analyzed
quantitatively to analyze the results of the questionnaire, and qualitatively by using interactive
analysis model to analyze the results of classroom observations and interviews

3. FINDINGS AND DISCUSSION

Referring to the results of the questionnaire, it was showed that overall the teachers
had strong perceptions on the concept, implementation, and impact of constructivism values.
The average range of teachers’ perceptions on concept of constructivism was 3.88, the
average range of teachers’ perceptions on the implementation of constructivism was 3.49,
and the average range of teachers’ perceptions on the impact of constructivism was 3.58. All
of them were in interval 3.3335 < M = 4.0005 which categorized high and the qualification
was strong. It indicated that the subject teachers had strong perceptions on constructivism
values. They very strongly believed that language teaching was action orientedness. They
also strongly agreed that it was important to enable students to construct knowledge,
teachers were facilitators, students were active and autonomous learners, it was important to
use various learning sources and learning media, it was significantly needed to use
contextual learning, it was important to give ownership to students of what they learnt and it
was necessary to promote social and communication skills by creating a classroom
environment that emphasizes collaboration. However, they had moderately strong
perceptions on 2 components in the implementation of constructivism values in which it was
about involving students’ higher order thinking skill and problem solving skill and also
dominated learning process by collaborative learning style.

According to the results of classroom observations, it could be seen that the values of
constructivism were not dominantly implemented in the classroom by the teachers. The
highest percentage was on the third values in which teachers were facilitators. It indicated
that the teachers have become good facilitators during the teaching and learning process.
Furthermore, other components that were implemented the most in the classroom by the
subject teachers were students were active and autonomous learners, and using contextual
learning. It indicated that the teachers gave opportunity for students to be active learners by
providing activities and tasks that involved students’ participation. Moreover, the teachers
were also able to relate the materials with students’ daily life in which it made the materials
and the learning process became more meaningful. Sometimes, the teachers used learning
media, such as video, picture, songs and game in the classroom in which it could build
positive learning environment and it made the learning process became more fun and
enjoyable. However, the teachers rarely provided activities that were dominated by
collaborative learning style since most of the learning activities and tasks were done
individually. Only few students who did small discussion in doing the task. Moreover, due to
the teachers rarely created a classroom environment that emphasized on collaboration, the
students had less opportunities to promote social and communication skills. They rarely did
social negotiation in sharing ideas from multiple perspectives since they rarely did the tasks
in group. The teachers also rarely provided activities and tasks that involved students’ higher
order thinking skill and problem solving skill. They mostly provided activities and tasks that
were easy for the students in which it did not improve students’ ability in higher order thinking
skill and problem solving skill. Thus, only few of values of constructivism which were
implemented in the classroom by the teachers.

Since the teachers had strong perceptions about constructivism values but the
frequency of implementation of constructivism values in the classroom was low, it could be
concluded that the teachers were inconsistent between their perceptions about
constructivism values and its practices in the classroom. Among 10 values of constructivism,
the teachers had good consistency in 3 values, slightly consistent in 1 values, lack consistent
in 2 values, inconsistent in 3 values and strongly inconsistent in 1 values. It indicated that
they consistently implemented 30% of constructivism values and inconsistently implemented

Jurnal Pendidikan Bahasa Inggris Indonesia | 5



JPBII, Vol. 7 No. 2 (2019)
ISSN: 2541-7207

70% of constructivism values. The specific results of the relation of teachers’ perceptions and
its classroom practices could be seen on Table 1

Tabel 1. The relation of teachers’ perceptions and its classroom practices

Teachers’ Implementation
_ Constructivism Perceptions (Frequency)
Domain values Average Average
Range of Category Range of Category
Perceptions Frequency
Concept of Language 4.17 Very 4 Very Low
Constructivism teaching is action Strong Frequency
orientedness.
Enable students 3.58 Strong 10 Moderate
to construct Frequency
knowledge.
Implementation Teachers are 3.83 Strong 17.67 Very High
of facilitators. Frequency
Constructivism Students are 3.33 Strong 11 High
active and Frequency
autonomous
learners.
Use various 3.67 Strong 5 Very Low
learning sources Frequency
and learning
media.
Involve students’ 3.08 Moderately 2 Very Low
higher order Strong Frequency
thinking skill and
problem solving
skill.
Use contextual 3.87 Strong 11 High
learning. Frequency
Dominated by 3.17 Moderately 1.33 Very Low
collaborative Strong Frequency
learning style.
Impact of Give students 3.33 Strong 4.33 Very Low
Constructivism ownership of what Frequency
they learn.
Promote social 3.83 Strong 1.67 Very Low
and Frequency

communication
skills by creating a
classroom
environment that
emphasizes
collaboration.

The results showed that the teachers were consistent in 3 values, namely teachers are
facilitators, students are active and autonomous learners, and using contextual learning. The
teachers always monitored the students during the completion of the task and they also often
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gave feedbacks and reinforcements to the students. It supported the theory proposed by
Beyhan, (2013) who stated that teachers’ role in a constructivism classroom was to act as an
expert learner who could guide the students in constructing and applying knowledge. The
teachers could gave opportunities to the students to participate actively in the classroom
through singing songs, playing game, or discussing the task in front of the class. It was in
accordance with the theory proposed by Dagar & Yadav (2016) who stated that a
constructivist classroom dominantly used students-centered activities. However, even the
teachers gave opportunities for students to be active learners, they did not enable students
to be autonomous learners who construct knowledge by themselves. Mostly the teachers
provided information by the students and just let the students to actively participate in
discussing the task or discussing the examples of the materials. The teachers also mostly
asked the students to memorize the vocabularies given by the teachers. Thus, it was not in
accordance with the theory proposed by Aljohani (2017) who stated that in constructivism,
students are encouraged to learn main ideas on their own through discovery learning.

The teachers were slightly consistent to enable students to construct knowledge. The
results of classroom observations showed that sometimes the teachers related the material
to students’ experience or students’ prior knowledge in order to give them opportunity to
construct knowledge. However, sometimes the teachers provided the materials for the
students, especially the vocabularies of the materials. Thus, it was not in accordance with the
theory proposed by Marlowe & Page (in Aljohani, 2017) who stated that one of foundations
and values in constructivism was knowledge is constructed, not received. Dagar and Yadav
(2016) also believed that the emphasis of constructivism values was knowledge construction
rather than knowledge transmission.

The teachers were lack of consistency in 2 values, including involve students’ higher
order thinking and problem solving skills and also dominated the learning by collaborative
learning styles. The teachers very rarely provided activities and tasks which involved
students’ higher order thinking skill and problem solving skill. They tended to provide easy
activities and easy tasks for students. The results of the interview showed the teachers rarely
gave activities and tasks that involved students’ higher order thinking skill and problem
solving skill because the students had lack of ability in higher order thinking and problem
solving. The teachers stated that sometimes even the students could not do the easy tasks,
so that they thought that it would be difficult for them to do tasks with higher order thinking
and problem solving skill. The teachers also stated that mostly they asked the students to
memorize English vocabularies in order to enable them to answer English tests. These
findings were not in accordance with the theory proposed by Giridharan (2012) who believed
that the emphasis in constructivism is on how learners develop skills in logic, solve problems,
and follow directions, all of which require higher-order thinking skills. In term of dominated
the learning process by collaborative learning style, the results of the classroom observation
showed that the teachers rarely provided group work activities for the students since most of
the activities and tasks were done individually. Only few students who did small discussion in
doing the tasks but they still wrote it individually. The results of the interview revealed that the
reasons of the teachers rarely asked the students to work in group were because to avoid
some students to dominate the completion of the tasks in group. The teachers wanted all
students to do the task without being dominated by some other students. It was likely that the
teachers wanted to see students’ ability individually rather than their ability in group. Thus,
the implementation was not in accordance with the theory proposed by Dagar & Yadav
(2016) who stated that a constructivist classroom should be dominated by collaborative
learning style.

The findings showed that teachers were inconsistent in 3 values, namely using various
learning sources and learning media, giving students ownership of what they learn, and
promoting social and communication skills by creating a classroom environment that
emphasize collaboration. In the classroom, the teachers rarely used variations of learning
sources and learning media. Sometimes the teachers already used picture, songs, and game
as learning media, but the frequency of the use of learning media was very low. In term of
learning sources, the teachers only used few learning sources. The teachers also rarely

Jurnal Pendidikan Bahasa Inggris Indonesia | 7



JPBII, Vol. 7 No. 2 (2019)
ISSN: 2541-7207

asked the students to discover information by themselves in which it caused the students
had lack ownership of what they learnt. It was not in accordance with the theory proposed by
Bada (2015) who pointed out that one of the benefits of constructivism was it gave students
ownership of what they learn, since learning was based on students' questions and
explorations. Moreover, the teachers were mostly gave individual task and activities to the
students. Lack of group tasks and collaborative learning would cause the students had lack
ability in promoting their social and communication skills. The implementation of the teachers
in the classroom was not in accordance with the theory proposed by Merill (in Sharma &
Poonam, 2016) who stated that conceptual growth comes from the negotiation of meaning,
the sharing of multiple perspectives and the changing of learners' internal representation
through collaborative learning. Dagar and Yadav (2016) also believed that in constructivism,
learning is enhanced by social interaction.

The teachers were strongly inconsistent on the first value in which it was language
teaching was action orientedness. The result of the interview revealed that the teachers
mostly asked the students to memorize the vocabularies given rather than apply it into
conversation or ask them to do presentation. The teachers stated that it took much times to
monitor and guide students if the teachers asked the students to write conversation or to do
presentation. It also took much times if students to search information by themselves. The
teachers gave lack opportunity for students to learn by doing in which it was not in
accordance with the value of constructivism. These findings were not in accordance with the
theory proposed by Aljohani (2017) who stated that language teaching is action orientedness
and constructivism emphasized on the autonomy of the learners in the process of their
education. It was also not in accordance proposed by Bada (2015) who argued that
constructivism's central ideas is that learners build new knowledge upon the foundation of
the previous learning.

The results of this study revealed that the teachers rarely practiced constructivism values
in the classroom in which it is hand to hand to curriculum 2013, the current curriculum
implemented at schools. It indicated that the teachers did not implement curriculum 2013
properly at schools. The teachers claimed that it happened because the students had lack of
ability in higher order thinking and problem solving skill. The limitation of time also became
the reason of why the teachers could not practice constructivism values in the classroom.
However, regarding to the results of classroom observations, it seems that teachers’
competences in teaching English to young language learners needed to be improved. It was
likely that the teachers had lack of preparation in teaching English to the students. Teachers’
competencies in developing learning materials also need to be improved. This study
revealed that the teachers rarely prepared the materials from various sources since they only
focused on the textbook and also small note about the material that they have made. They
rarely developed the learning activities to be more challenging in which it could not involve
students’ higher order thinking and problem solving skills. The teachers also need to improve
their creativity in implementing teaching strategy and teaching media in the classroom in
order to make the learning process becomes more interesting. Thus, it seems that English
teachers in primary schools in Badung Regency need to improve their competencies.

This study revealed that it is likely that English teachers’ competencies in primary schools
in Badung Regency need to be improved. It supported a study conducted by Sikki, et.al.
(2013) who find out that more than 50% of teachers’ professional and pedagogic
competences in South Sulawesi are in the category poor and fair which indicate that primary
school teachers of English have poor level of professional and pedagogic competences.
Professional competence includes teachers’ competency in mastering spoken and written
English, developing learning material, and utilizing technology information and
communication to develop themselves. Meanwhile, pedagogic competence includes
teachers’ competence in mastering the theory of learning and learning principles, developing
curriculum, and using ICT during the learning process. Yulia (2013) also finds that the
English teachers in Yogyakarta Province face two main challenges in the classroom,
including students’ motivation to learn English and teachers’ classroom language. She
reports that the teachers need to motivate students to learn English by improving their

Jurnal Pendidikan Bahasa Inggris Indonesia | 8



JPBII, Vol. 7 No. 2 (2019)
ISSN: 2541-7207

teaching techniques and their speaking competence in the classroom to achieve students’
integrative motivation. Gunawan & Suharno (in Zein, 2017) also reports that the majority of
teachers in their study in Bandung, West Java, are pedagogically challenged in areas such
as classroom management. Therefore, it is recommended to conduct practical professional
development for the teachers to improve teachers’ competencies in teaching English as a
foreign language for young learners.

4. CONCLUSION AND SUGGESTIONS

Regarding to the results of the study, it is concluded that the teachers had strong
perceptions on the concept, implementation, and impact of constructivism values. It seemed
that the teachers had good understanding about the concepts, the implementation, and the
impact of constructivism values in the classroom. However, the results of the classroom
observations showed different points. The results of classroom observations showed that the
teachers rarely implemented the values of constructivism in the classroom. They mostly still
used traditional method in the classroom. Sometimes, they gave opportunities for the
learners to participate actively during the lesson but they rarely gave opportunities for the
learners to construct knowledge by themselves since the teachers mostly provided
information needed by the students. Therefore, the relation of teachers’ perceptions about
constructivism values and its practiced and implementation in the classroom was
inconsistent. The results of the interview showed that the inconsistency of the teachers was
influenced by several factors such as lack ability of the students in higher order thinking and
problem solving skill, the limitation of time, and mostly because the teachers emphasized the
learning on vocabularies memorization.

Since the results of the study show that the teachers have strong perceptions on the
concept, implementation, and impact of constructivism values, but have low frequency in
practicing and implementing it in the classroom, it is suggested for the policy maker in
English (school educational practice in general, and English language teaching in particular)
to follow up with professional development on practical guidance. It is needed to conduct
practical professional development to give opportunity for teachers to do practical guidance
and practical example on the practice and implementation of constructivism values in the
classroom. It will be beneficial since constructivism is hand to hand to curriculum 2013, the
current curriculum implemented at schools.
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